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Abstract
Bullying is an incident that frequently involves a perpetrator, bystander, and victim. However,
victims’ responses to stop bullying, does not always achieve the expected outcome. This is partly
because the responses vary significantly, and victims does not explicitly show their intention. The
purpose of this research is to identify the types of bullying victims’ responses and identify which
among them should be implemented. The sample are Javanese 4th to 6th-grade elementary school
students who have witnessed bullying. The total sample of 290 students were taken from the
elementary schools in Semarang, Yogya, Wonosobo, Pemalang, and Tegal. The dominant victim
response is helplessness and there is no difference between cities and classes.
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Introduction
Bullying problems have long been a concern in theeducation field, both in terms of its effect
on perpetrators and victims (Sittichai & Smith, 2015). Bullying is defined as an unpleasant
behavior committed by a person or group of people to a weaker party – be it a person or a
group–who has no ability to retaliate to physically nor psychological harassment (Olweus,
1996; Wolke, Woods, Stanford, & Schulz, 2001; Smith, Cowie, Olafsson, & Liefooghe, 2002;
Cheng, Chen, Ho, & Cheng, 2011). For it to be considered bullying, the so-called unpleasant
behavior must be repetitive and harm the victim. Similarly, Rigby (2002) stated that bullying
is a behavior that involves the desire or act of hurting others repetitively, which may utilize
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power imbalance and unjust use of force, and result in perpetrators gaining a sense of
enjoyment by making victims feel oppressed. Tattum (Smith, Pepler, & Rigby, 2004) also
stated that bullying is a desire to hurt (a person or group of people) using an imbalance of
power, of which the aggressive behavior is done repetitively and unfairly.
Bullying brings a detrimental impact on its victims, which include the emergence of suicidal
thoughts (Hong, Kral, & Sterzing, 2015; Alaviet al., 2015), social avoidance, loneliness, and
being disliked by friends (Georgiou & Stavrinides, 2008; Shin, 2010). Additionally, victims
could also lose their self-control, show reluctance of going to school, experience stress and
anxiety (Albdour, Lewin, Kavanaugh, Hong, & Wilson, 2016), as well as remain as a bullying
victimin the future (Olweus, 1996; Busch et al., 2015).
Carmey & Merrell (2001) stated that victims of bullying experience psychological problems,
such as reduced psychosocial adjustments, causing them to remain victims of bullying in the
future (Solberg & Olweus, 2003; Busch et al., 2015). They also show social disintegration,
negative self-evaluation, and experience of depression on an ongoing basis. Sanders, Cheryl,
& Phye (2004) affirm that victims of bullying avoid public places at school, such as
playgrounds, to avoid being bullied. Victims of bullying often have low self-esteem and
experience high levels of stress and depression (Nash, 2012).
Olweus (1993) asserts that there are two types of victims, namely passive victims and
provocative victims. Passive victims are characterized by anxious personalities combined
with physical weakness. A provocative victim is characterized by a combination of both
anxious and aggressive behavioral patterns. Provocative victims provoke antagonism among
friends and enjoy aggressive situations.
In facing bullying, victims would determine their response towards the experience,
influencing the effectiveness of the victim’s attempt to stop the bullying (Kochenderfer-ladd,
2004). Children who respond emotionally to bullying, both passively or aggressively, are
likely to experience prolonged bullying. Conversely, the use of problem-solving strategies
(e.g., assertiveness, avoidance) in responding to intimidation is associated with lower
escalation of bullying episodes. Likewise, Kochenderfer-ladd (2004) found that children who
Journal of Educational, Health and Community Psychology
Vol 9, No 2, 2020 E-ISSN 2460-8467
Widiharto,
Suminar,
Hendriani.
119
respond with anger, shame, and revenge tend to experience more bullying. Conversely,
children who focus on conflict resolution in response to bullying tend to experience less
bullying. Frightened children are motivated to seek advice to solve bullying problems (Craig,
Pepler, & Blais, 2007).
Kochenderfer-ladd (2004) stated that younger children prefer being nonchalant while older
children are more likely to choose retaliation. Situational factors were also found to be
related to bullying responses. A study of children conducted by Martin and Gillies (Craig et
al., 2007) found that the longer the bullying lasted, the more difficult it was for students to
use redemption strategies such as rejection and avoidance.
Salmivalli, Karhunen, & Lagerspetz (1996) asserted that there are three types of responses
from victims of bullying, namely counteraggression, helplessness and nonchalance.
Counteraggression occurs when the victim responds by fighting back the bullies. On the
other hand, helplessness occurs when victims does nothing – be it defend or seek helpto
deal with the bullying they face. A nonchalant response is when the victim does not consider
the bullying they experience as a matter that must be responded to seriously, usually
choosing to remain calm instead. Additionally, Salmivalli, Karhunen, & Lagerspetz (1996),
Berdondini (Cowie & Berdondini, 2016) and Sokol, Bussey, & Rapee (2016) stated that the
victim’s response to bullying is the strategies used to confront or stop bullying behavior.
Victims of bullying can provide different types of responses during different bullying episodes.
Victims’ responses to bullying are also influenced by the responses of teachers and peers to
bullying behavior that occurs at school (Berkowitz, 2014). If the victim perceives a positive
response from his or her teachers and friends, victim would develop the courage to report
bullying. Conversely, if the teachers and friends have a negative perception of bullying, the
victim is likely to remain quiet in the experience of bullying. The school climate and
environment also affect victims of bullying (Martin, 2015). Victims often give a fabricated
response when being bullied following what the victims perceive the perpetrator, as well as
the victim's friends and teachers, think is appropriate. For instance, responding with counter
aggression so that the perpetrator perceives the victim dares to fight back. Conversely, the
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victim may choose to cry in order to attract attention, which leads the perpetrator to stop
bullying (Sokol et al., 2016).
Bystanders’ perceptions may differ from the actual response from victims of bullying.
However, it is essential to understand a bystander's perception of the victim’sresponse
toassist victims in responding to bullying behavior precisely and effectively. Victims often
provide specific responses that fulfill the expectations of the perpetrators and bystanders in
order to avoid being bullied (Sokol, Bussey, & Rapee, 2016). Problems arise when the
victim's perception of response does not match the expectation of the perpetrators and
bystanders, indicating an ineffective response. Bystanders, as a third party in bullying
incidents, have the option to either provide support and defend victims of bullying or
participate in the bullying act (Trach, Hymel, Waterhouse, & Neale, 2010). Previous studies
have not explored the correlation between bullying response and ethnic background,
particularly in terms of victims from a Javanese ethnic background – known for their value to
obey older people, avoid conflict, and maintain harmony (Endraswara, 2012). The purpose of
this research is to identify the response of Javanese ethnic victims and the perceived
response that should be given to the perpetrators of bullying.
Bullying and the Javanese Culture
Seal & Young (2003) mentioned that ethnicity plays a role in the act of bullying, although no
further in-depth studies have been done on the matter. Bullying research in various
countries which identified the use of different terms to describe bullying and different forms
of bullying justifies the opinion of Seal & Young. A nation’s characteristics and social
condition will, in fact, influence bullying behavior. Individuals from an Individualistic European
culture would differ from those with collective Asian culture in terms of their efforts to
address bullying. Indonesia, particularly Java, is an Asian country that has among the highest
social characteristics and is known for its subtle/indirect culture and strong social ties.
Among one of the well-known Javanese sayings is ‘wong Jawa nggone semu,’ implying that
Javanese people do not covertly express themselves. The way Javanese communicate is full
of cues, otherwise known as ‘sasmita’ (Endraswara, 2012). Furthermore, Endraswara (2015)
stated that Javanese people enjoy being subtle or indirect, meaning that the Javanese do not
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express thoughts or behave openly and tend to use symbolic gestures and words in their
stead. Javanese people often use metaphors, symbolism, and other means of disguised/overt
forms of verbal expressions in the hope of not offending the person being spoken to. This
implies that the Javanese have a strong empathy in interacting with others.
This trait of the Javanese who does not like being frankusually becomes apparent during
efforts to educate or convey one’s ideas to others (Endraswara, 2012). Ideas are conveyed
using cultural symbols. Traditional Javanese people often express their attitudes and actions
in vague or disguised forms. Moral teachings concerning Javanese attitudes are always kept
secret. Submission of disguised attitudes and behavior is a form of subtlety, indicating that
Javanese people do not like vulgarism. Even if Javanese have to act harshly or useanger, they
do so subtly.
The refined Javanese teachings, 'ngalah' (to relent), maintaining harmony, and 'setya tuhu'
(relentment) are perceived to prevent children from doing unpleasant actions to others.
Research by Juwita (Kompas.com, 2008) stated that bullying statistics in Yogyakarta is higher
than Jakarta and Surabaya even though Yogyakarta is known for its people’s refined behavior.
Furthermore, Juwita found that the school which had the lowest bullying statistics in
Yogyakarta is located in the suburbs. The results of this study were supported by the
statement of the Head of School Psychologists in Bantul (Ketua Forum Guru Pembimbing
Psikolog Cabang Bantul), that Yogyakarta ranks highest in cases of physical and psychological
violence at school compared to Jakarta and Surabaya (Hana, 2013).
Method
Respondents
A total of 296 3rd, 4th, and 5th-grade public or private elementary school students participated
in this study. Among them, 124 students came from Yogyakarta, 36 students from Semarang,
27 students from Tegal, 36 students from Pemalang, and 72 students from Wonosobo.
Purposive sampling was used to select both the students andschools. Selected students were
perpetrators of bullying who are of Javanese ethnicity (with both parents being Javanese) and
used Javanese as their mother tongue. Snowball throwing techniques were used in interviews
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with teachers and students to identify the perpetrators of bullying. Before obtaining the data,
the researchers submitted permission to the School Principal with a permission letter from
the Dean of the Faculty of Education at the University of PGRI Semarang. Respondents were
also asked about their willingness to be respondents of this study and were informed that
data would only be used for academic purposes. The questionnaire was only administered to
students who agreed to be a respondent. The process of school sampling also considered
the representation of the low and highlands areas, commonly heavily influenced by Javanese
culture. This isdisplayed through the use of Javanese as a daily language in interacting with
peers.
Questionnaire
The research was done using survey methods. An open and closed questionnaire based on
Salmivali's idea of victims' response to bullying (i.e., counteraggression, helplessness,
nonchalance) was used as an instrument for data collection. There were 4 (four) items
designed to uncover counteraggression, namely fighting back or retaliation, seeking help,
laughing, and mocking the perpetrators. Helplessness was unraveled through items of crying,
saying nothing, reporting to a teacher or parent, threatening to report to a teacher or
parent, leaving (school) before class ends, being absent from school, and holding back tears.
Meanwhile, the items designed to reveal nonchalance were, among others, staying calm and
not caring.
Additionally, there were also open-ended questions that provided an alternative for subjects
whose answers are not listed in the closed-ended questionnaire. Before students start
answering the closed-ended questionnaire, a teacher explained the way to mark the answers.
Each respondent was allowed to choose more than one type of available response in the
questionnaire and provide other additional responses if their answer was not available on
the list. Thus, the types of responses are higher than the number of respondents who filled
out the questionnaire.
Design and Data Analysis
This research used a survey research design. This design was chosen because it is in
accordance with the purpose of the study in identifying the response of bullying victims with
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respondents from several cities in Central Java. The survey allows the current researcher to
gather a high amount of data in a relatively short time. Data from the survey results were
analyzed using descriptive statistics to obtain an overview of the responses of bullying victims
from respondents. This descriptive analysis technique describes the collected data and
compares the types of bullying victim responses in each class and hometown.
Results
The questionnaire acquired 720 answers and 19 types of responses from respondents. The
most common responses given by victims of bullying, according to bystanders, are reporting
to teachers or parents, fighting back or retaliation, seeking help, crying, or doing nothing.
Answers categorized by cities showed that reporting to teachers or parents remains to be
the most common response in three cities, namely Semarang, Yogyakarta, and Wonosobo.
Meanwhile, fighting back or retaliation is the most common response in Pemalang, and
seeking help is the most common response in Tegal. Thus, it can be concluded that,
according to bystanders, the three primary responses ofvictims are reporting to teachers or
parents, fighting back, and seeking help.This conclusion is based on the fact that these three
responses are the most common responses in each of the cities sampled. A complete
summary of the data can be seen in Table 1.
Table 1
Types of Response
Response Semarang Yogya Wonosob
o
Pemalang Tegal Total
Report to teacher/parent 26 63 34 7 10 140
Retaliate 10 36 29 14 7 96
Seek help 12 40 14 6 11 83
Cry 20 28 13 8 7 76
Stay quiet 7 31 29 2 6 75
Remain calm 1 17 22 0 10 50
Threaten to report 3 27 3 0 10 43
Hold back tears 9 24 2 1 7 43
Do not care 0 18 15 3 4 40
Mock perpetrator 0 9 16 0 0 25
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Patient 6 4 3 0 4 17
Absent from school 4 4 0 0 0 8
Laugh it out 1 5 2 0 0 8
Run 3 3 0 0 1 7
Report to police 3 0 0 0 0 3
Leave before school
hour ends
0 1 0 1 0 2
Tell a friend 1 0 1 0 0 2
Stressed 1 0 0 0 0 1
Self-protect 1 0 0 0 0 1
Total Responses 108 310 183 42 77 720
Victims’ responses were then grouped into three categories based onSalmivalli et al. (1996),
namely, counteraggression, helplessness, and nonchalance. Counteraggression includes
fighting back or retaliating, seeking help, laughing it out, mocking the perpetrator, and
confiding in peers. Responses related to helplessness includes reporting to teachers or
parents, crying, staying quiet, threatening to report the bully, staying home from school
(being absent), running away, reporting to police, coming home from school early, stress,
and self-protection.The nonchalance category only includes three types of responses:
fidgeting, not caring, and staying patient. Thus, it can be concluded that there are three
primary responses to victims of bullying, namely reporting to the teacher or parent, fighting
back, and seeking help because these are the three highest responses in each city in the
research sample.
The next step was to compare responses of subjects from the five different cities. In general,
bystanders perceive helplessness as the most common response from victims of bullying
(55.42%), followed by counteraggression (29.72%), and nonchalance (14.86%). The complete
summary of the data can be seen in Table 1. Students from all five cities show similar
responses, with helplessness as the highest response, excluding students from Tegal who
preferred to use counteraggression. However, the latter only had a mere 2.38% margin with
their second-highest response (i.e., helplessness).
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Table 2
Types of Victims’ Response to Bullying
Response A B C D E Tot %% % % % %
Counteraggres
sion
2
4
22.22 90 29.0
3
62 33.8
8
20 47.6
2
18 23.3
8
214 29.7
2
Helplessness 7
7
71.30 181 58.3
9
81 44.2
6
19 45.2
4
41 53.2
5
399 55.4
2
Nonchalance 7 6.48 39 12.5
8
40 21.8
6
3 7.14 18 23.3
8
107 14.8
6
Note: A: Semarang ;  B: Yogyakarta ;  C: Wonosobo;   D: Tegal;  E: Pemalang
Data regarding victims' response to bullying shows no significant differences between grades.
Helplessness related responses rank the highest in all three grades (grade4= 50.33%,
grade5= 59.30%, grade 6= 54,26%).
Table 3
Victim’s Response to Bullying Based on Grade
Response Grade IV Grade V Grade VI Total %
% % %
Counteraggression 52 33.99 87 30.53 75 26.60 214 29.72
Helplessness 77 50.33 169 59.30 153 54.26 399 55.42
Nonchalance 24 15.69 29 10.18 54 19.15 107 14.86
The question about what victims should do when bullied was answered by 264 out of 295
subjects. The answers to the questionabove varied but could be categorized into eight
response groups. In the category with the most response (n = 97; 36.74%), subjects
expected victims of bullying to report perpetrators to teachers, parents, or the police. The
next most expected response from bystanders is for the victim to fight back or retaliate
(21.21%), followed by expecting the victim to stay quiet in the face of bullying. Other
answers include seeking help (7.58%), remaining patient (7.20%), forgiving the perpetrator
(4.55%), crying (3.41%), and running away (0.76%).
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Discussion
The primary response given by victims of bullying is to report bullying behavior to teachers,
parents, or the police. In the Javanese culture, teachers and parents are respected figures
who should be obeyed. Javanese culture also teaches children to respect older people.
Santoso (2012)identified several values that remain fundamental to the Javanese culture, such
as loyalty to people from higher hierarchy, obedience to superiors (manut), and the desire to
avoid conflict (Kamarea, 2018). Values such as decency/politeness to parents or older people,
as well as other noble principles, continue to be taught by Javanese parents and teachers to
their children or students (Rachim & Nashori, 2007; Idrus, 2012). Such Javanese teachings
explain why victims of bullying mainly choose to react to bullying by reporting to parents or
teachers. This is seen as a wayto avoid direct conflict with the perpetrator while expecting
teachers and parents to help settle the problem without fuss, as it is believed that bullies
would likely obey older figures.
Javanese teachings also explain victims’ choice to seek help from other people, such as
friends or relatives. Among Javanese people, the habit of helping each other is commonly
referred to as 'gotong royong' (mutual cooperation) and is considered a code of conduct for
Javanese people. Other codes of conduct such as 'setya tuhu', 'narimo ing pandum', and
'ngajeni' are ideal Javanese culture and are naturally ingrained in the characters of most
Javanese (Koentjaraningrat, 2015). Thus, in facing a problem, children are expected to seek
help toquickly and thoroughly resolve the problem. However, in some cases of bullying,
children often have difficulty getting help from bystanders due to an imbalance of power
compared to the perpetrators (Olweus, 1996). In addition, victims are usually children who
have few friends or no friends who can support them in the face of bullying (Georgiou &
Stavrinides, 2008).
From the perspective of bystanders, retaliation is also a typical response given by victims of
bullying. However, further research is needed to understand whether retaliation is a primary
or alternative response. This suggestion is supported by Sokol et al. (2016), who stated that
victims’ response to bullying is a strategy to face or stop the bully. Victims of bullying can
show differing responses during different bullying episodes. Thus, from the perspective of a
bystander, the victim's response cannot be ascertained as a single response. Instead, it is very
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likely the result of the victim's evaluation after providing an initial response which was
deemed ineffective in dealing with bullies. The victims’ process of evaluation towards their
response can also be seen as a characteristic of the Javanese people, known as the three
‘nga’ (‘ngalah’ or relent, ‘ngalih’ or leave, and ‘ngamuk’ or anger).
Furthermore, Abimanyu (2014) explained that in the face of a problem, Javanese people
prioritize relentment or giving in (‘ngalah’) to maintain harmony and avoid conflict. If ‘ngalah’
does not stop the other party from continuing to act unpleasantly, victims will proceed to
the second ‘nga,’ which is ‘ngalih’ (avoidance) in order to stop receiving adverse treatment.
The last step is ‘ngamuk’ (using anger) if the victim continues to be treated negatively after
giving in and avoiding. In the context of the victim's response, ‘ngamuk’ is a response to fight
the bullies.
The data from this study also indicated no differences between the five sampled cities in
terms of the victim's response. Bullying victimsfrom all five cities reported helplessness as
the highest response, despite variations of Javanese culture and traits between them.
Semarang, Pemalang, dan Tegal are coastal cities with a 'coastal' culture and is less influenced
by the Javanese culture. For example, they do not use the Javanese language in everyday life
as frequently as people from the other cities. Meanwhile, the city of Wonosobo is located in
a mountainous area with prominent Javanese culture. Lastly, Yogyakarta is the centre of
Javanese culture and teachings (Endraswara, 2012). Helplessness-related responses involve
victims not doing anything to seek help. Helplessness is related to Javanese teachings ‘narima
ing pandum’ which means being utterly resigned to all decisions determined by God
(Endraswara, 2015).  Everything that happens in life under the will of God; When one’s child
becomes a victim of bullying, the fate must be accepted; hence, there is no need to fight
back. This concept in the context victim’s response to bullying needs to be further
investigated to achieve a clear picture of the meaning of not doing anything when being
bullied.
No significant difference between the responses of victims of grade 4, 5, and 6 was found.
The majority of respondents from the three grades perceive victims’ responses to bullying as
a form of helplessness. This can be explained by the cultural theory of Koentjaraningrat
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(2015), which stated a relationship between culture and social systems that encompasses the
interaction between human activities based on customs of conduct. Thus the Javanese
customs of behavior are relatively the same at every age level, although with different levels
of understanding. This cultural approach is also in line with Bandura's social learning theory,
which states that children learn behavior by looking at the behavior of others (Levine &
Munsch, 2014). Human behavior is a reciprocal relationship between person and
environment. From the perspective of developmental psychology, Piaget (Slavin, 2011)
explained that children from age 7 to 11 years are in the concrete operational stage, hence,
displaying relatively similar behavior.
Respondents' expectation of how victims should respond to bullying is in line with their
perception regarding victim's response to bullying, i.e., victims should report the act of
bullying to people with authority such as teachers, parents, or police. As such, reporting acts
of bullying is perceived as the right solution to stop bullying. Additionally, bystanders suggest
that victims should retaliate when being bullied. This suggestion is interesting as retaliation is
uncommon in the Javanese culture.Javanese people will only fight back or retaliate when a
problem can not be resolved peacefully, such as by staying quiet or through avoidance
(Endraswara, 2012). Another response suggested by subjects is to forgive the bully, although
only 7.20% of all research subjects provided this answer. However it remains an interesting
point of view to study as giving forgiveness is relatively hard for young children astheir
concept of morality is still in its conventional stage (Kohlberg as cited in Levine & Munsch,
2014). In the conventional stage, someone is considered wrong when he or she violates the
rules and is considered right when adhering to it. Bullying is considered abehavior that
violates the rules; hence, there is a need for punishment, not forgiveness. Thus subjects’
suggestion for the victims of bullying to forgive perpetrators requires moral understanding
that is higher than the conventional stage. In association with theJavanese culture, this
subjects’ attitude reflects the application of Javanese characteristics, which always attempts
to maintain harmony and avoid disputes (Abimanyu, 2014).
Conclusion
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This research found that the most common response of victims of bullying is helplessness,
followed by counteraggression and nonchalance. There is no difference in the types of
dominant response between cities with different demographical characteristics. The type of
response that was most dominant in grade 4, 5, and 6 was helplessness. Respondents
suggested that the most appropriate response is to report to the authority, fight back, seek
help, be patient, and forgive the bully. This research needs further exploration of responses
related to forgiving and patience in order to understand the true motive of Javanese
students, who tend to use indirect communication and symbols.
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